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Abstract

The basis of the analysis is to examine the reaction towards comments which are used by students to disapprove of
each other’s local accent and thus rejecting certain identities. This study reports on a representative sample of nine
representative students (out of 40 students at four universities). The researchers interviewed the students using
open-ended questions. Interviews lasted from 20 to 30 minutes. Forty participants (20 males and 20 females) were
interviewed. About 70% of the interviewees supposed that comments on accent implicated sociolinguistic prejudice.
And only 30% did not believe that comments were subjective, and assumed that such comments do enhance the
successful communication process by trying to accomplish using a homogenous accent that is appropriate for all
students. The study shows students’ identities as associated with both institutional contexts and group affiliations.
And the findings are discussed within Social Identity Theory (Tajfel and Turner’s, 1986) and Communication
Accommodation Theory (Giles 1980 and works after).
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1. Introduction

Communication Accommodation Theory (Giles 1980 and works after) suggests that there is a connection between
language, context, and identity. It focuses on social convergence and/or identity divergence. On the one hand,
individuals may adjust communication to minimize social differences. On the other, individuals may disagree in
their communication to emphasize a unique identity. The sociolinguistic consequences, either convergence or
divergence, are crucial to our understanding of human behavior. In Communication Accommodation Theory (CAT)
there is a link to socio-psychological theory to clarify why communicators converge or diverge across the
continuum of languages, dialects, accents. CAT is also linked to social identity theory (Tajfel and Turner’s 1986
and Turner & Reynolds 2011) where individuals exhibit both in-groups relations and out-groups relations. Group
membership or attachment can be conveyed via speech; speakers implement convergence and/or divergence to
indicate obvious group uniqueness to attach importance to the speaker's identity. The theory of intergroup
distinctiveness (Tajfel 1974 and other works) posits that if speakers of diverse groups are in contact, they tend to
evaluate themselves on scopes that are very significant to them such as individual attributes, abilities, and material
assets. With such evaluations, speakers try to sound different from the out-group, and sometimes within the same
group, to stress their social identity. Since language style is an essential issue in defining sociolinguistic groups,
divergence is regularly utilized to highlight intergroup uniqueness if group affiliation is an outstanding question or
if the speaker's identity is being endangered. CAT is applied to communication within dissimilar and similar social
groups such as cultures, generations, and genders (see Giles & Ogay, 2007).

The fact that Arabic is diglossic across all Arab countries may generate accent cataloging. In our Jordanian
universities, there are seven core heard accents: Bedouin, Ghorani, Rural, Urban (Palestinian), Egyptian, Iragi, and
Syrian. Jordanian students or other students who exhibit local or regional accents that can be “inappropriate" as
evaluated by other students on the same campus possibly will be confronted with social prejudice and group
stigma. Such notions may create sociolinguistic condemnation in the context of educational settings. Bedouin
accent is a generally an established accent of "praiseworthy" tribes (e.g., Bani Hassan Bedouin, Bani Saxar,
Shammari, Anazi, Abbadi, Hweitat, etc ...). For details of the linguistic situation of Jordanian dialects read Sakarna
(2002). Gorani accent is used by black farmers across Jordan valley extending over about 100 Km strip juxtaposed
to River Jordan. This accent is usually underreported in linguistic analysis and many Jordanians are even not aware
that it exists. Rural accent is widely spread in cities and villages heavily populated with the accent of the native
villagers in that northern part of the Jordan. Urban dialect can be considered as the prevailing accent in Amman and
some scholars call it 'Ammani Arabic’. And it is honored by the urbane and classy community in western Amman
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and to a lesser extent in other cities. The number of Egyptians, who work in Jordan, is 250 thousand. However,
these Egyptian workers come from different parts from Egypt and therefore representing different accents of
Egyptian Arabic. After the lragi wars, an estimated 200,000 refugees are now permanent residents in Jordan, not
including the ones who come and leave regularly. The first wave of Iragi refugees came to Amman in the aftermath
of the Second Iragi War. A lot of Iraqi refugees represent Baghdad's accent. And the number of Syrian migrants
and their descendants in Jordan is estimated at around 700,000 people. They also represent different accents across
Syria. There also other minor accents with a very limited number of speakers like the Druze accent. Since there are
several dialects and accents in Jordan (Hammarstrom, 2017), we observe so much sociolinguistic diversity. We
observe that students from different dialects and accents do tend to speak out their group distinctiveness on campus
since they mingle with their natural peers most of the time. And we also observe that pride in group identity
manifests itself across all Arabic dialects and accents. Diverse students at Jordanian universities are more likely to
emphasize their affiliation to their group via overvaluing the shared lifestyle, customs, and inevitability the pleasure
of emphasizing heritage accents. No research has examined the outcome of accents in Jordan on students’ attitudes.
The distinction of accents combines four mechanisms: The sounds of the phonetic inventory, distinction in
intonation, lexical stress, and assimilation patterns. Table 1 shows a basic segmental difference in the phonetic
inventory of the basic seven dialects and accents of students at Jordanian universities; also see Mitchell (1993).

Table 1. The basic differences in the phonetic inventory of students at Jordanian universities

Standard Sound | Urban | Rural Bedouin | Gorani | Egyptian | lragi | Syrian
0 t 0 0 0 S 0 t
d3 3 ds ds d3 g tf |3
0 d d d 0 Z 0 d
q ? g g g ? g |2
k k i i 0 k T |K
Emphatic d* d dand & | & 5 d » |d
Emphatic &' z Ry Ry 5 z EA
Emphatic t' t t t t t t t
ai el el elandi: | el el i el
av au au au au au au |au
® ® ®anda' | a: @ ® a |

Moreover, intonation is a natural system of speech production and perception (cf. Gussenhoven 2004). Intonation
does express emotions and attitudes. Like musical tunes, intonation represents the rhythm and melody of an accent
or a dialect. For a complete analysis of intonation in Arabic accents and dialects see [Alharbi (1991), Alzaidi
(2014), Benkirane (1998), Blodgett et al. (2007), Chahal (2001), Chahal and Hellmuth (2014), de Jong and
Zawaydeh (1999), El Hassan (1990), El Zarka (2011 and 2017) and other works, Ghazali et al. (2007), Hellmuth
(2006 & 2014), Kulk et al. (2003), Rifaat (2005), and Watson 2002 & 2011]. Bedouin, rural, and Iragi tend to
exhibit a general intonation pattern which is more likely to be described as rising most of the time whereas Ghorani
intonation pattern exhibits a falling intonation. Urban, Egyptian, and Syrian are usually showing a very melodic
(H*L), pleasing, intonation pattern which is considered cheerful to many Arabs. El Zarka (2017) concludes that the
question of variation in Arabic intonation is very complex since different studies used different methods and
different theoretical frames.

El Zarka (2017:25) states that “the collaboration of the descriptive linguist who collects a large corpus of socio-
linguistically stratified naturally occurring data and the prosody expert who applies various methodologies
involving experimental design, acoustic investigation, and statistical methods will help to close the knowledge gap
and complete the picture of into national variation in Arabic.”

Lexical stress is also an extraordinary central concern to accent differences since stress is vital to mental access.
Watson (2011) found that Arabic varies in its rhythmic grouping of light syllables. And that the socially and
geographically diverse regions result in differences in lexical stress assignment. Stress assignment depends on both
the syllable position and syllable weight. However, Watson found that dialects and accents may vary in the
distribution of syllable types because of many phonological processes such as syncope and epenthesis, the leftmost
edge of stress, the rhythmic grouping of syllables, stress interaction, and lexical information affecting stress.
Assimilation patterns are also central to the signaling of accent detection. Phonological assimilation takes place
within a word or cross word boundaries. It occurs between both vowels and consonants.
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A wide spectrum of phonological features governs it: place, manner, voicing, pharyngealization, and nasalization.
Studies on phonological assimilation across dialects and accents present cross-dialectal data such as Watson (2002),
Zuraig and Zhang (2006), and Aldubai (2015).

It is normal to endorse varied accents given that Arabic dialects and accents are spoken in diverse ways in more
than 20 different countries. Yet, in nearly all Arab countries, teaching is regularly dependent on Standard Arabic or
what is called ‘Educated Arabic’. The main problem in this study is that we do observe that students regularly
evaluate the accents of other students and may label them as “unsuitable”. Accordingly, these evaluations may
generate harmful implications amid an educational setting where “standard accent” is repeatedly viewed as
“perfect” (Kelch & Santana-Williamson, 2002; Beinhoff, 2016). Speakers are being told how to speak (Baratta,
2018). Yet, there is no adequate information, to our best knowledge, that investigates the basic problem of students’
reciprocal evaluations. The current analysis possibly will reinforce our awareness of such a fundamental problem
which is related to our possible communication inequality. In the present study, it is hypothesized that although
Arabs emphasize linguistic equality sine we all relate to standard Arabic, many students feel that their different
accents can be a sociolinguistic barrier. Such predisposition is more likely to irritate them during day-to-day
communication with other students. The present study also intends to display the actual sociophonetic situation at
Jordanian universities to provide educational organizations with information about favoritism practiced by students.
The immediate purpose of the study is to observe the reaction of the comments projected by students towards each
other to “amend” students’ accents whenever accent is considered “inappropriate” by other students. Eventually,
the study aims at knowing the nature of such power of manipulative comments on students.

2. Theoretical Framework

To our best knowledge, available works are examining the power of comments in English but not in Arabic. The
problem of prejudice against different Arabic accents used by students at university campuses is naturally discussed
within informal social settings but not academically. Social Identity Theory (Tajfel and Turner’s, 1986) deals with
the concept that our judgment of 'who we are' relies on the social peer we fit in like our small or extended families,
real or imagined tribes, socioeconomic class, and even our sports team). Such affiliations shape our major basis for
our self-importance and our sense of psychological and social values. Tajfel & Turner (1979) examined
psychological processes that were projected to assess the binary construct of “us” versus “them. When we have
more than one affiliation, we have to evaluate our connection and our identity undergoes a conflict as a
consequence of the competing factors. Tajfel (1974, 1981) presented a robust philosophy of social identity; he
supposed that identity is thoroughly reliant on peer involvement. However, individuals possibly will select to adjust
their peer involvement if the claimed peer does not adequately accomplish their constructive identity. Gumperz
(1970, 1982) and Heller (1982, 1987, and 1988) supposed that peer affiliation is created and preserved through the
verbal system. They observed code-switching between different languages and even among varieties of the same
language itself. They established that code-switching does show multiple group affiliations. Many studies (cf.
Norton (2000/2013), Cummins (2001), Canagarajah (2004), Heller (2007), Lin (2007), and Clarke (2008) examined
linguistic identity as a fundamental ingredient of our group affiliations. They found that the varied language
circumstances that speakers can contribute in societal settings place a burden on the meaning of identity 'how we
identify our membership to the universe,' and the constructing and restructuring of such membership also inside
their environment, and the mindfulness of threats and gains of the potential surroundings. Every time people
communicate, they are held accountable; and are exposed to the social powers judging them for being ‘acceptable’
or not. Consequently, individuals are very concerned about their identity reconstruction and negotiation. Varghese
et al. (2005) found that identities were ‘multiple’ and were in conflict.

Also, it was observed that there are tensions between "declared identity and assigned identity". The argument is that
classic approaches do not challenge the notion of multiple group memberships. If some approaches do consider the
question of multiple identities, such approaches do not even present unambiguous modeling about societal
circumstances that may facilitate code-switching as a tactic. Speakers do show multiple identities.

Similarly, speakers within a single peer may diverge in their scale of elasticity. Giles and Johnson (1981, 1987)
established a theory of ‘ethnolinguistic identity’ which concentrates on language as a key symbol of group
association and identity. The theory suggested that individuals of a certain group frequently contrast theirs to other
out-groups to believe in their exceptionalism and that such exceptionalism empowers their group to achieve
impressiveness. But if the affiliation is unattractive, people adjust their approach to fit in another privileged group.
If verbal communication via a certain dialect or a certain accent manifests itself as a key sign of a group
connection, speakers possibly will acclimatize to the ‘fresh’ group; and such new affiliation may result in uneven
language loss. Students’ language identity has become a concern of linguistic research (Gutierrez & Orellana, 2006;
Godley & Escher, 2012; Haddix, 2010, 2012; Reaser, 2016; Baratta, 2018). Deprez-Sims and Morris (2010) stated
that the accent is as obvious as background and skin color. Accents and dialects show an essential function in
shaping socioeconomic predictions (Trudgill, 1975). Accordingly, accent intolerance can repeatedly lead to
automatically prejudiced social misconduct.
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And control of accent can involve discriminatory admission to certain socioeconomic groups and their social
gatherings. The accent might, therefore, be the main source of favoritism. A similar conclusion was reported in the
UK, admission rates to privileged universities were influenced by ethnicity (Parel and Ball 2013). Sharma et al.
(2019) stated that “an ability to speak with a standard or close-to-standard accent of English (especially Standard
Southern British English, SSBE, or ‘Received Pronunciation’) would be seen as advantageous.

” Students showing a local accent of Arabic may perhaps be deemed objectionable by their classmates at university
campuses. For example, both rural accent and Bedouin accent are not considered suitable for classroom standards.
There is a noticeable discrepancy between local accent and accent anticipated at a campus, even if the students are
distinguished in their academic life (Baratta, 2017). Such an observable fact may threaten students who exhibit a
local accent and also a student who has a foreign accent. Formerly, students were required simply to be
hardworking learners to gain knowledge effectively and students’ identity is unimportant (Nunan, 1988; Woods,
1996). The new reconstruction of student-student relationships focuses on identity as a key element in deciding
how language should be thought of since teachers are not neutral contributors to the teaching space (Norton, 2002).
Accordingly, the teacher's identity has become a central constituent in the sociolinguistic view of the learning
vicinity. Who people are concerning their identity is an intricate question (Casanave & Schecter, 1997). Identity is
usually an unpredictable instrument and is context-dependent (Duff & Uchida, 1997; Norton Peirce, 1995; Sarup,
1996). Individuals may encounter a struggle between “obligatory identity” and “favored identity” (Buzzelli &
Johnston, 2002). At present, identity is created, continued, and discussed through verbal communication. Varghese
et al. (2005: p. 35) named three main arguments for language identity:

1. Identity is manifold, changing, and in conflict;
2. ldentity is related to societal, intellectual, and political circumstance;
3. ldentity is constructed, sustained, and bargained in the course of communication.

Theoretical perspectives can help us understand the divergent nature of identity. But, to the best knowledge of the
authors, there has been no available academic works that deal with the problem of comments given from students to
students at Jordanian university. The question of accent prejudice is not generally discussed scholarly at Jordanian
universities and might be considered a taboo since students and researchers are less likely to delve into such a
problematic issue that divide us rather than unite us. We hope that this study will launch intellectual attempts to
handle the problem of comments at Jordanian universities in a frank manner. Accents linked to superior
socioeconomic class are usually alleged to be more sophisticated. On the contrary, substandard accents or dialects
are not supposed to indicate sophistication. Giles, Baker, and Fielding (1975) and Dixon, Mahoney and Cocks
(2002) both discovered that even when most communication features are ‘standard’ (syntax, terminology, language
style), a lecturer with the other accent like Birmingham accent, for an example, was evaluated to be not scholarly
like an RP speaker. Our qualitative study on university students, therefore, would provide an innovative account of
existing comments and therefore attitudes to some major Arabic dialects and accents.

3. Methodology
Research design

Given that the present study concentrates on students’ performance and the learning environment inside
university campuses, and since the study is not examining the cause and effect of accent prejudice, a qualitative
approach is applied. (Salkind 2006).

Sampling method

Because we needed a group of students who would present detailed information, stratified sampling was
used. Stratification is the method of assigning participants into standardized subgroups before sampling. The strata
describe distributions of the population. Every student in the population is assigned to one and only one stratum.
Subsequently, random sampling is used inside each stratum. The purpose is to enhance the sampling accuracy by
minimizing error. The population of the present study is all university students at Tafila University, University of
Jordan, Yarmouk University, and the American University of Madaba. Since the study required reflecting the
diversity of students, it integrated students representing accent groups.

Research instrument

Researchers started with basic questions before introducing the central questions. Interviews lasted 20 to 30
minutes. Researchers documented immediate comments and observations throughout and after every meeting. The
remarks were then translated into English. Forty B.A. students (20 males and 20 females) were met. The age of
participants ranged from 18 to 22. During interviews, questions were open-ended and easy to comprehend. All
interviews were held in a calm scene, without any external interruptions and avoided possible offensive body
language.
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Questions about the recruitment interview are:
1. How do you feel about other students generally?
2. How do you describe your dialect or accent?
3. Do you think your accent is suitable at campus?
4. Have you ever been told you speak with an unusual accent?
5. How do you usually respond when the other students comment on your accent?
6. Do you feel that there is anything else to discuss with your accent?

Data collection technique

The main techniques which were used to collect data include observation, visual analysis and interviews.
Interviewing focus groups is the most popular technique. Semi-structured interviews were employed for their
flexibility in permitting the students to provide detailed answers on factual situations that were important to them
although such situations might not initially have been considered relevant by the researchers themselves. Interviews
are thus dynamic. First, students who had recently been selected by stratified sampling were encouraged to
contribute to the study willingly. Then students who agreed to provide their feedback via the questions of the
interview were educated about the study (intention, length of dialogue, and offer for withdrawal from the interview,
possible benefits, and risks) and students were guaranteed confidentiality and anonymity of their answers to
encourage them to build trust in the whole course of action.

Data analysis

The analysis of data comprehensively depended on the communication with students since the study is qualitative
in nature; such an approach facilitated research to explore the veiled thoughts and to find good explanations for
such attitudes. By analyzing data; all the facts, hypotheses, and notions were also documented. The main phase in
the qualitative data analysis process is coding. The process of coding accomplished manually to read and categorize
data. Then we identified the patterns from the data. Consequently, we sorted the data into 2 main categories:

1. Data from students who felt that comments on accent were prejudiced.
2. Data from students who felt that comments on accent were not prejudiced.

4. Findings
The qualitative interview data were then transcribed and categorized into themes as follows;

1. Remarks from students who felt that comments on accent were prejudiced.
2. Remarks from students who felt that comments on accent were not prejudiced.
Remarks from students
A representative selection of remarks provided by Arabic students who received comments on their accent by other
students is presented.
Remarks provided by students who felt that comments were prejudiced.
Student A
Student A has a Jordanian Bedouin accent spoken in the southern region. He reported:

Every time | speak, many students assume that | am an outsider. They always say that my Arabic is very hard to
understand. And that | speak incorrectly. They add that most students at university would hesitate to communicate
with me because of my very fast and incomprehensible words and sentences. Thus, | always feel very uncomfortable
to communicate. One student even said once that | should avoid talking because | impede the fluency of jokes. |
always suffer because of these prejudiced comments. My tribe has been in Jordan for centuries and we have been
speaking our accent centuries ago. Our poets still compose noble Nabateans poems, and my ancestors built Petra.
How come | am an outsider now?

Student B
Student B has a Jordanian Rural accent spoken in the northern region (Irbid). He reported:

I do not think that my accent is embarrassing at all. It is the accent of the native people. Some students do tell me
over and over that my accent shows my rural identity. | usually insist on speaking my accent the way my parents
and grandparents speak it. There is nothing wrong with it but some students do not like it because they think that
rural people are inferior. | wonder why they think so. It is only their fake arrogance since most of them live in cities
and they think that they are more civilized than we are. It seems that they attach civility only to being an inhabitant
of the city. | think civility has nothing to do with the place of domicile. They do not know that civility means
politeness, friendly, and being nice and just to everybody.

Student C
Student C has a Jordanian Urban from Amman. She reported:
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Students always tell me that my accent is too stylish. However, | think my accent is a normal part of me, and | do
not intend to sound stylish. The strange thing is that so many female students always try to imitate my way of
speaking even though they criticize me for speaking in that way. | feel that students are simply subjective because
they think I am rich and classy. | am not rich, and | come from a very humble family, but my accent is my accent. |
cannot change my tongue to another accent since | acquired my accent from my parents and relatives, and this is
the way how we speak at home and everywhere.

Student D
Student D has a Jordanian Ghorani from the Jordan valley. She reported:

Students always laugh at my accent. | feel so offended by such students, and | tend to stop speaking whenever | feel
that | would say something that will encourage their curiosity about my accent. The fact that I come from a black
family working hard in The Jordan Valley farms makes students deal with me in a very cruel way. | always get
comments from other students about my accent. They claim that my accent is out-of-date. So many students never
heard this accent, but this does not entitle them to criticize me for something that 1 am not responsible for. Some
students are less likely to ask me to join the study groups since they think | am not smart. I lost my self-confidence,
and | wanted to quit school several times but my family kept supporting me not to do so. Now | feel more
comfortable with online classes after the corona virus pandemic.

Student E
Student E is Egyptian. She reported:

I have been in Jordan for 2 years. My first year was a bit difficult for me for different reasons. | suffered because I
could not fully understand my colleagues although they could understand me. It seems that students at the
university are familiar with Egyptian Arabic, but | was not that familiar with their Arabic. However, they laughed
sometimes at me when | was talking. When | asked them about it, they would say that | remind them of the funny
comedians they used to watch on TV. | felt very offended because | was talking seriously, but they did not take it
seriously. | usually tell them to deal with me seriously, but they insist on turning the whole talk about words that
sound funny.

I never thought that my Arabic is funny, but they did. I tried to mimic their Arabic, but I do not know why | always
fail to do so. Some students told me that Egyptian Arabic is the Arabic of belly dancing and corrupt songs. This
made me feel so annoyed.

Student F
Student F is an Iraqgi. She reported:

I never felt that my accent is an issue until |1 came to this university. Of course, | was targeted several times by
other students because of my accent. Both male and female students keep telling me that my accent is so too strong
for a female. | did not know what they meant unti/ a close friend told me that a female should speak in a ‘soft’
accent that is different from men’s ‘rough’ accent. She told me that my consonants and vowels are very strong and
I should simplify my accent a little bit. Moreover, she added that | should sound more to like a Lebanese lady.

Student G
Student G is Syrian. He reported:

Every time I speak, students ask me “Are you Syrian? I respond politely by saying that [ am a new student. When
students talk to me, they insist to mimic my way of speaking certain words since they have been watching Syrian
drama on TV for decades, and they know how to tease me by that. | try my best not to go into details of my accent
to avoid negative comments and tactless criticism. Male students told me once that my accent is excellent for
women but appalling for men. | hated such an inconsiderate evaluation of my natural accent.

2. Remarks provided by Arabic students who took no issue:
Student H
Student H has a Jordanian Urban from Amman. He reported:

Some students do make negative comments on my accent, and they say that it is not suitable for a man. However, |
think they usually comment on my accent and the accent of other students in a reciprocal manner. | think this is a
normal thing among university students since everybody is doing it, and | do not consider it a real problem. | think
that most students are trying to communicate funnily. It is a habit at a university that students criticize each other
openly. The belief is that if we are frank with each other, then we are closer to each other. Some very close friends
of mine will regularly call each other by very impolite words such as animal, stupid, aberrant, abnormal, and so
on.

Student |
Student I is Syrian. She reported:

78



International Journal of Humanities and Social Science Vol. 10 * No. 8 » August 2020  doi:10.30845/ijhss.v10n8p9

Most of the students may say some bizarre words about my accent. However, | do not usually respond to them
because | think that all people who may speak an unusual accent will be subjected to such disturbing comments. |
do not feel bothered by such comments since | am a positive person, and I try always to neglect the issue by telling
a joke on my accent itself. Other students would laugh and the whole situation turns into a friendly setting. 1 did it
many times and it worked.

5. Discussion

First, the representative token of the seven students took students’ comments negatively whereas the last two took
no issue. The first group supposed students reacted in a prejudiced manner, and they believed that such prejudice is
a sign of a harmful approach toward their own identity. Student A said that negative comments against his accent
made him feel an outsider even though he knows that he and his tribe are the native inhabitants of the southern
territory of Jordan. He felt uncomfortable with such comments on his accent. And he experienced marginalization
although he is aware of the long-established repertoire of his tribes’ noble poetry. Usually, Bedouins are very proud
of their traditions, poets, and origins. They classically appraise nomadic life over any other approach of life, they
are proud of historic philanthropic leaders, and they insist on social and judicial independence. Student B is also a
native village dweller who is proud of his long-established rural accent through Jordanian history. He thinks that
negative comments against his rural accent are quite associated with the socioeconomics of the relatively poor
villages. He considers such comments as a reflection of the arrogance of the students living in the cities. Then,
student C was criticized for her markedly stylish accent where some students feel that sounding excessively stylish
is a way of faking socioeconomic status and/or bragging which are both condemned in Islamic teachings. Student D
has been feeling insulted by such inconsiderate comments where students describe his accent as old-fashioned. She
was even not welcome to join group studies. And this resulted in even losing her self confidence, and now she is
more relaxed with on-line classes. Unlike the first four students, the other three students are not Jordanians.

Student E revealed that he experienced language prejudice because he was not considered funny all the time even
though he was serious, and he did not feel comfortable about comments claiming that his language is a language
used for “corrupt” activities. And Student F was also targeted a few times by other students because of her
language. Her accent was considered “masculine”. Students even told her how she should speak and that she should
speak like a Lebanese lady. On the other hand, student G was mocked by students’ negative comments that his
accent is suitable for women but not men.

The last two students (H & 1) took no issue since student H considered comments on accent normal reciprocal
conduct that is practiced by everybody on campus which intends to ease communication between diverse students
via humorous tactics. And student (1) was not bothered by negative comments since she acted in a positive-thinking
approach by turning the issue into a sociable talk. From a psychological point of view, prejudice has been
recognized as a basic feature of our cognition because of the stress of mental processing and motivated emotions
(Bless, Fielder and Strack 2004).

Students are generally biased for different reasons: their acceptance of diversity (Fuertes et al. 2000), their
enthusiasm to control bias (Dunton and Fazio 1997) and their ideas about the presence of bias in a certain place
(Swim et al. 1995). The level of language divergence is a function of the degree of student’s lexical inventory with the
contextual dynamics maximizing the salience and positiveness of desired unique or local identity. Divergence usually
represents the need for positive distinctiveness. However, divergence can also be approved to smooth the progress of
comprehension. For example, students can deliberately overstate their accent to indirectly teach interlocutors about it.
This function may encourage other students to adjust their accent. Divergence (Maintenance) is also intended to
remind students of ‘non-shared’ group memberships; and consequently avoiding misattribution. It is also used to
emphasize identity as differentiated by socioeconomic inequality. Giles et al (1973) found that divergence generally
evokes negative reactions but not always. Social norms may establish the positive or negative judgment of the
speaker. Accordingly, Divergence may be only negative if it is used to serve negative purposes. We can state that
divergence/maintenance may entail emotional and cognitive purposes. However, there may be other conflicting or
intervening variables that may hinder the power of our evaluation such as our tendency to overvalue the weight of
such factors like personality, effort, and intent (see Varghese et al 2005). The processes of self-presentation and
impression management (Giles & Street, 1994) entails that speech strategies develop from the images which speakers
desire to express. Consequently, communication controls the impressions to generate positive impressions to socially
influence others by using a standard and/or a prestigious accent. It is used to guarantee social power and influence.
The relationship between the individual and the group is a complex one. Even that we do share beliefs and issues of
loyalty, students may belong to continuously changing and multiple group classifications. And individuals do rate
personal identity more. Speakers do employ accent to signal solidarity with their local group. For instance, the national
boundary suggests that we have to determine who is a native citizen and who is not in a country with lots of refugees;
refugees who arrived decades ago and refugees who came only 10 years ago after the ‘Arab Spring’. This geopolitical
boundary linguistically controls the whole context of divergence (who diverges, when to diverge, where to diverge,
and to what degree).
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Our partial theory (as part of the whole theory of CAT) here in this study is that acceptance or rejection of students’
accents are negotiated throughout the speech, before and after, by depending on the strength of the sociohistorical
context of shared and non-shared traditions and values. Such shared and non-shared sociohistorical values and tradition
swill eventually govern the dynamics of accommodative and non-accommodative approaches that students may adopt.
Although Jordan is relatively a small country, the demography is very diverse and complicated because of extensive
strata; these strata developed from the instability of social, economic, geopolitical, educational, historical contexts
across the previous century. Moreover, regulating social distances among such diverse populations can be attained via
adopting meticulous accent codes such as patterns of consonantal assimilations, variation of lexical stress patterns,
slow and fast speech rhythm, and patterns of intonation with the intention of appearing distinct from other students.
Speakers do employ accent to signal solidarity with their local group.

When speaker diverges, they do maximize the distinction and this may often entail unconstructive and even
intimidating conduct. However, this does not necessarily mean that there is a direct connection between intention and
accent behavior. Accent tactics and strategies may adjust during the line of communication. Although there could be
an obvious negative history between most of the refugees from different geopolitical territories, some students
may choose to adjust (converge) during the line of communication. The reasons could be that the student is not
feeling threatened by the other accent and/or if the speaker does not approve that the other student is, in fact,
different in the first place. No one can claim that the amount of sociohistorical distance is constant across all
groups of students or even within the same speaker herself/himself during a particular stretch of communication.

Some students are more likely to accommodate the accent behavior of the dominant group and that's maybe why
some speakers did not take issue at all with negative comments. Students who took no issue usually do not mind
to accommodate to their stereotype of high-status speakers. Accent accommodation (either objective or subjective)
may stem from psychological accommodation (motivations to converge or diverge). Such complexity of
communication involves intricate processes of verbal and nonverbal communication as a strategy for negotiation and
restructuring of multiple identities.

6. Conclusion

We tried to have a better understanding of the role of accent prejudice at our universities in a very diverse country.
The purpose, objective, of the current study, was to examine the observations of the students towards the comments
intended to evaluate their accents by other students. Eventually, we aimed at understanding the pressure of remarks
on students and understanding what attitudes they may extend. We also wanted to identify the students’ identities
as linked to both context and group affiliations. All educational institutions in Jordan can be direct beneficiaries of
the findings of the present study. Besides, future research should concentrate on class, disability, sexual orientation,
gender, and race of university students. Such topics are at the forefront of investigation within sociolinguistics.

Questions of identity are not only relevant to learners, but are also significant to teachers, university
administrations, and legislators. On the theoretical level, Accent divergence or accommodation or even over-
accommodation is a very dynamic process since speakers may exhibit new thinking such as changes in the dynamics
of respect, politeness, courtesy, civility, and or shift of the communicative situations and norms themselves.
Moreover, the feedback from the interlocutor may change our hostility into an apology and therefore into
accommodation. This means that predicting the course of communication is never a straightforward task.
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