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Abstract This study targets international students immersed in the host culture of Asian countries and identifies the
potential effects of such immersion on these students by drawing upon the review of literature. An overview
of the results in this study shows that international students immersed in the host culture of Asian countries
can be affected by such immersion and undergo different challenges such as culture shock. Those effects are
found to be reflected from daily activities of intercultural communication which leads to the emergence of
English as a lingua franca (ELF). When international students are also found to be affected in their motivation
of foreign language acquisition and attitudes toward native speakers and the target culture, it is thus concluded
that regardless of which language international students immersed in the host culture of Asian countries adopt
for intercultural communication, they are definitely affected by such communication which is part of
intercultural education and beneficial for them in developing worldviews and the competence of responding
to world affairs in the global society of the 21st century.
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1. Introduction

With the trend toward globalisation and internationalisation, the world has become smaller without the barriers of
national boundaries due to the advanced development in communication and information technologies. Under these
global effects, English as an international language has been widely adopted by people across the world, facilitating
global interactions in tourism, business, technology and education. Indeed, internationalization in higher education
has been promoted by many universities across the world and in turn made studying abroad become popular with
students in various countries. According to the Ministry of Education in Taiwan, international students have rapidly
increased due to wider sources of countries in recent years (MOE, 2025). Taking the United States where the number
of international students takes up a high percentage of enrolment in higher education for example, international
students in the United States are found to mostly come from Asian countries such as Vietnam, Taiwan, China, South
Korea, and Japan in 2022-2023 (Baer & Martel, 2023). Regardless of where international students are immersed, they
may have different experiences in gaining new knowledge and skills of interacting with people from different
countries. Under these circumstances, international students immersed in the host culture are expected to undergo
certain challenges. However, many international students may simply study abroad but overlook the effects of
immersion in the host culture. In response to the question, studies find that immersion in the host culture may be
considered a key factor in helping international students learn to adopt new ways of reasoning and thinking
(Wahyuningsih, 2020). Studies also show that such immersion may function as international education and lead to
academic exchanges of scholars and students (Marshall, 2024). More importantly, immersion in the host culture can
serve as a kind of training that enables international students to cross cultural barriers and reflect on cultural diversity
in specific contexts (Conti, 2025). Namely, international students may be affected by immersion in the host culture to
some degrees and in different aspects.

Given that internationalization in higher education is a goal for universities in Asian countries, it is firstly assumed that
international students exposed to the host culture of Asian countries might be affected in developing different kinds of
competence and also acquiring English as a foreign language inside the classroom. Although the English language is
considered important to international students immersed in the host culture, it is also hypothesized that their English
language acquisition, in which English is not the target language, might vary with how non-native speakers in Asian
countries adopt. No matter what effects immersion in the host culture can make on international students, this study
aims to identify these potential effects on international students exposed to the host culture of Asian countries by
drawing upon the review of literature.

2. Methodology

This study targeted international students immersed in the host culture of Asian countries. Unlike other studies, the
study adopted a review of the past and recent literature within these 33 years to identify the effects of immersion in
host culture on international students in Asian countries. All the data were collected from the literature related to
notable viewpoints and findings published in various books or journals for further discussion in the study.

2.1 Research Questions

For collecting the data from the literature that could be for further discussion, there were three research questions in
this study. The three research questions were in the following:

(1) In what aspects are international students immersed in the host culture of Asian countries usually affected?
(2) How are international students immersed in the host culture of Asian countries usually affected in their foreign
language acquisition?

(3) What are the visible effects of the immersion in the host culture on international students in Asian countries?

2.2 Limitations of this study

This study was limited by the lack of data that were collected in quantitative or qualitative research. However, the
approach to the review of literature was still common to researchers who would like to know more about what was
found and maintained by other researchers over these 33 years. The results of this study might deserve the attention
of those who are interested in understanding whether the findings and viewpoints of other researchers concerning the
effect of immersion in the host culture on international students could make differences due to the change of times and
living environments.
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3. Review of Literature
3.1 The Perspective on Psychology

Research into the effects of immersion in the host culture on international students first finds that the perspective on
psychology may reflect those effects due to the human nature such as a desire for language achievements or reactions
to social interaction with others. For example, Kramsch (1997) asserts that personal psychology leverages the
perceived need of learners to express their meanings in the here-and-now of the communicative situation. Studies also
show that psychology can provide a common point of reference for understanding intercultural adaptation (Alred &
Byram, 2002). Although international students studying abroad may experience various effects of immersion in the
host culture, studies find that they may face problems arising from cultural differences and in turn experience culture
shock from encounters with native speakers and the target culture (Furnham, 2012). Recent research highlights the
notion that culture shock by nature is a psychological phenomenon which is often experienced by those who are
immersed in the host culture (Dervin, 2024). Studies also echo that culture shock is positively considered to lead to
botj the adaptation to stress and the manifestation of a desire for a stable and friendly environment (Mustafa, 2023).
On this point, culture shock as an obvious example of psychology which undoubtedly reflects the effect of immersion
in the host culture on international students in Asian countries.

While understanding there is a relationship between psychology and the effects of immersion in the host culture on
international students, this study finds that psychological factors such as motivation for the second or the target
language (L2) and attitudes toward native speakers and the target culture may play a role in reflecting these effects.
For instance, studies show that motivation is the driving force behind the success in learning a second or foreign
language (Dornyei, 1998) and helps individuals persist with specific tasks (Chambers, 1996). Truly motivated students
who make efforts in language learning and enjoy various tasks tend to have motivation categorized into integrative
and instrumental motivation as separate concepts, especially when they are in the countries where English is adopted
as an international language rather than the target language (Lamb, 2004). More importantly, L2 motivation is
beneficial for those who are immersed in the host culture in the development of the language they should adopt
(Anderson, 2019). Since motivation to acquire English or the target language can be linked to the shared language
identity, it may explain why students studying abroad are still influenced by immersion in the host culture in acquiring
the target language. Recent research supports that L2 motivation may arise from the interaction between individuals
and the host environment and includes the components that invoke the involvement in building up the self-concept
(Dérnyei, 2022). Furthermore, L2 motivation may not only promote intercultural development such as cultural
awareness or cultural identity (Berg et. al, 2023) but also enhance L2 achievements (Wu, 2022). On this point,
international students immersed in the host culture of Asian countries may be motivated to learn the target language
because of the desire for understanding the target culture and native speakers. However, they may also have the
motivation to learn the English language for the concern of adopting English as an international language to interact
with people from different countries.

In terms of the function of attitudes, research finds that attitudes which are developed and fostered in an intercultural
environment easily influence what international students think about. For example, studies show that immersion in
the host culture may be connected to one’s attitudes toward the need for understanding others and expressing oneself
(Littlewood, 1992; MacNamara, 1993). Studies also find that attitudes often function as the input and output of social
action (Garret et. al, 2003). According to Houghton (2013), socially-constructed attitudes are definitely related to one’s
cultural identity, which may determine what input he or she likes to engage with. Recent research sheds light on the
fact that attitudes are often linked to social and ethnic identities and enable those who are exposed to the host culture
to learn how to communicate and interact with native speakers (Saville-Troike & Barto, 2022; Furnham, 2025). More
importantly, Oppenheim (2020) maintains that attitudes consist of cognitive, affective and behavioural components
and may directly or indirectly reflect one’s stereotypes, beliefs, reactions or verbal statements during encounters with
the other culture. All in all, the literature associated with the perspective on psychology shows that psychological
factors may indeed reflect the effects of immersion in the host culture on international students studying abroad in
Asian countries.

3.2 The Perspective on Intercultural Communication

When the effects of immersion in the host culture on international students are considered to be understood from the
perspective on intercultural communication, research finds that these students indeed have the necessity of
communication and interaction with native speakers and people coming from different cultures in daily life. For
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instance, studies show that Intercultural communication is a process that involves not only the knowledge of
understanding and building up the relationship with people from different cultures but also the skills to communicate
and interact with others through English as a shared language in a specific context (Scollon & Scollon, 1995). However,
studies also show that the same expressions of English as an international language may function differently in various
cultures during communication and interaction with people coming from different countries (Silberstein, 2001).
Nevertheless, intercultural communication is considered the discourse in which cultural awareness and negotiation
can be achieved through a shared language (Dasli, 2011). Studies further find that those who have the experiences in
undertaking intercultural communication may develop critical thinking about themselves and others in the globalized
world (Dooly & Rubinstein, 2018). Namely, a person’s worldviews and cultural identity may emerge with their
willingness to engage in intercultural communication during immersion in the host culture.

In response to the trend toward internationalization and globalization, recent research echoes that intercultural
communication is common to people across the world for communicating and interacting with each other by adopting
either the English language or the target language as a shared language. For example, Paige (2022) emphasizes that
intercultural communication is the process of communication and interaction via English as an international language
within a particular linguistic and cultural context. However, Baker (2024) maintains that intercultural communication
enables learners exposed to the host culture to handle cultural and linguistic differences and to negotiate with cultural
diversity by adopting the target language as an international language. Under these circumstances, the English
language may not be the only language adopted by international students for intercultural communication. Indeed,
intercultural communication, which can be recognized as part of intercultural education, aims to help learners develop
their critical engagement, self-reflection and intercultural communicative competence (Byram, 2021). More
importantly, those who are immersed in the host culture are usually considered to learn critical perspectives on
cultural differences and benefit from it in developing a certain level of competence for communication and interaction
with people from different cultures in a specific context (Kim, 2023). While learning to communicate and interact with
people from different countries by adopting English as an international language, students may further be taught to
cope with the unavoidable changes in cultural negotiation and develop culturally-contextualized knowledge
(Corbett, 2022). Intercultural communication as part of intercultural education is to train students to tolerate cultural
diversity and become more open-minded to what should be learnt in different cultural fields (Kremmer & Pinto, 2025).
Regardless of where international students are exposed, they may be influenced by immersion in the host culture not
only in the development of different kinds of competence and new thinking modes but also the acquisition of the
English language and the target language through daily activities of intercultural communication.

3.3 The Perspective on Psycholinguistics

The perspective on psycholinguistics is associated with the effects of immersion in the host culture on international
students mainly because research finds that these effects may stem from the cognition of learning the target language
and the target culture. For example, it is found that bottom-up knowledge of patterns and forms in a specific language
may emerge and make one produce meta-linguistic generalisations via induction when he or she is exposed to the host
culture (Decoo, 1996; Gollin, 1998). Yet, studies also show that top-down knowledge can facilitate one’s decoding,
retention and retrieval of information through more highly-structured types of discourse between one language and
another (Gathercole et al,, 1999). As comprehension implies an understanding of the overall message above and
beyond the literal meaning or expressions in intercultural settings, it seems uneasy for international students to
achieve the overall comprehension and acquisition of the target language in the host culture. Garman (1996) asserts
that comprehension involves the linguistic structure of the message, prior linguistic knowledge and contextual
information. Regardless of which type of thinking is adopted, studies show that prior knowledge plays a crucial role in
acquiring English as a second or foreign language (EFL/ESL) and gaining the new knowledge about the target culture
(Foley & Thompson, 2003). According to Scovel (2010), comprehension can be greatly facilitated by the constant
interplay between the contextual knowledge and linguistic codes. Namely, international students may not actually
understand what native speakers talk about and what the target culture means without the related knowledge
sometimes when native speakers use their own verbal or nonverbal expressions for communication in a specific
context.

Living in the global society of the 21st century, people across the world face the norms of code-mixing and code-
switching in the English language as a lingua franca (ELF) have emerged nowadays (Jenkins, 2006). When ELF is
adopted by people across the world, it seems to make them become closer and more aware of it as a global
phenomenon. For example, Bruthiaux (2002) points out that a cluster of economic, military, political and technological
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factors has led to the worldwide dominance of English as a language of wider communication. Vigneron (2001)
maintains that understanding ELF is a key factor in enabling individuals to adopt new ways of reasoning and thinking,
thereby succeeding in a global society. On the one hand, the forms and expressions shown in ELF may function as
English for specific purposes (ESP) because they are adopted for the purposes of negotiations in specific contexts of
the workplace (Hall, 2013). On the other hand, adopting ELF as a shared language may make it easier for students who
speak English as a foreign language to promote the efficiency of intercultural communication, in which they do not
need to keep an assumed identity in standard English (Matsumoto, 2011). Recent research highlights the notion that
individuals who adopt English as a shared language in global society may not associate it with a particular culture in
various sectors, including business, advertising, entertainment, and technology (Gulhavo & Rustamovna, 2024). In
addition, ELF is found to affect one’s professional communication in different fields (Assassi & Rouaghe, 2024). Indeed,
adopting ELF as ESP is usually viewed as a crucial strategy for solving conflicts and building up the cooperative
relationship among businessmen as well as meeting what practitioners and clients need in the workplace (Roshid et
al, 2022). More importantly, the linguistic expressions and cultural forms in ELF are continuously considered as both
the results of local changes and global influences and the needs for communication with people from different
countries (Baker, 2020). On this point, international students may learn to adopt ELF as a shared language during
immersion in the host culture.

4., Results and Discussions

An overview of the literature published in books or journals within these 33 years confirms that the effects of the
immersion in the host culture on international students studying abroad in Asian countries could be reflected from the
three perspectives on psychology, intercultural communication and psycholinguistics.

4.1 Psychological Factors as the Role in Reflecting the Effects

Research finds that psychology may play a role in reflecting the effects of immersion in the host culture on international
students in Asian countries. For example, the results of the study find that culture shock is a visible symptom and
usually experienced by international students immersed in the host culture due to the lack of knowledge about native
speakers and the target culture. In addition, the results of the study show that those who are immersed in the host
culture can be affected by such immersion in L2 motivation and the attitudes toward native speakers and the target
culture. When L2 motivation is found to be based on both English language acquisition and the acquisition of the target
language, this implies that L2 motivation may function in reflecting these effects which involve the acquisition of the
target language and ELF due to both the necessity of understanding more about native speakers and target culture and
the desire for responding to world affairs in the global society of the 21st century. When L2 motivation of international
students immersed in the host culture are found to be more related to integrative motivation, the results of the study
also show that it leads to intercultural development such as cultural awareness and cultural identity. Regardless of
where international students are immersed, the results of the study demonstrate that they are affected by immersion
in the host culture in L2 motivation, which helps them deepen the understanding of the changing world. Compared to
the psychological factor of motivation, the other one of attitudes is more complex and involve various components in
how individuals perceive the target language and culture. Especially noteworthy is the finding that attitudes consist of
an affective component which indicates that attitudes toward native speakers and the target culture may be linked to
L2 motivation in reflecting the effects of immersion on international students. This highlights the notion that the
interrelationship between the factor of attitudes toward native speakers and the target culture and the other factor of
L2 motivation may mutually influence each other in reflecting the effects of immersion in the host culture on
international students during immersion in the host culture.

4.2 Intercultural Communication as the impetus to Reflecting the Effects

While examining the effects of immersion in the host culture on international students from the perspective of
intercultural communication, research finds that such communication can act as a catalyst for the effects of immersion
on these students. Indeed, intercultural communication is different from general communication and usually
conducted by adopting English as an international language. Even when international students are immersed in the
host culture of Asian countries, they indeed have many opportunities to communicate and interact with people coming
from different countries via English as an international language. More importantly, it is found that those who are
exposed to the host culture have to go through daily activities of intercultural communication inside or outside the
classroom to discover and interpret the differences between their own culture and the target culture by adopting the
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English language or the target language as a shared language. Theis highlights the fact that the effects of intercultural
communication as part of intercultural education benefit international students in fostering new ways of thinking and
reasoning and developing a certain level of competence to respond to global issues in the 21st century. The more
willing to communicate and interact with others international students are, the more they may benefit from immersion
in the host culture. To this point, daily activities of intercultural communication may influence international students’
motivation for foreign language acquisition and attitudes toward native speakers and the target culture during
immersion in the host culture.

4.3 Psycholinguistic Conception as the Basis of Reflecting the Effects

For international students immersed in the host culture, they may face learning challenges related to language and
cultural barriers. From the perspective on psycholinguistics, the effects of this immersion can be shown on these
students in their need for understanding specific expressions used by native speakers and grasping the deeper
meanings of the target culture. The results of the study also finds that the ability of international students to
comprehend native speakers and the target culture may depend on prior knowledge gained through either inductive
or deductive reasoning. As international students exposed to the host culture may not have any prior knowledge of the
target language and the target culture, however, this indicates that they may still need to adopt English as a shared
language to understand more about native speakers and the target culture. In response to this finding, this study
highlights the notion that English as an international language is definitely essential to international students who are
exposed to the host culture in different countries for comprehending what should be fully understood in daily life. With
the trend toward globalization and internationalization, English is commonly adopted by people from different
countries. Indeed, itis found that ELF emerges as a global phenomenon and may be increasingly adopted by non-native
speakers as an international language in daily life. No matter how often ELF is spread among international students
inside or outside the classroom, they can be affected by the immersion in the host culture in the acquisition of ELF.
Especially when ELF may function as ESP in the workplace, this sheds light on the fact that the effects of immersion in
the host culture on international students in acquiring ELF may be beneficial for them in their future work. However,
this effect may primarily serve as the goal of improving the efficiency of communication and interaction with people
coming from different countries rather than native speakers during their immersion in the host culture of Asian
countries.

5. Implications and Suggestions

From the perspective of psychology, the results of this study show that international students definitely cannot adapt
themselves to the new environment without a better understanding of native speakers and the target culture. It can
thus be argued that culture shock is an unavoidable effect of immersion in the host culture on international students
in Asian countries but may be positively or negatively experienced by these students. It is suggested that culture shock
should be overcome through intercultural education arranged by administers and teachers of their universities. While
finding that immersion in the host culture may affect international students' L2 motivation and their attitudes toward
native speakers and the target culture, the study shows that these two factors may be linked to one another. It is thus
argued that the interrelationship between the attitudes toward native speakers and the target culture and L2
motivation may influence international students and reflect the effects of such immersion on them. Namely,
international students’ L2 motivation may be affected by their positive attitudes toward non-native English speakers
and the target culture and become more motivated to acquire ELF or the target language during their immersion in the
host culture of Asian countries.

According to the perspective of intercultural communication, the results of the study find that immersion in the host
culture is not a static but rather an active process, which involves daily activities of intercultural communication via
either the English language or the target language among international students. It is thus argued that daily activities
of intercultural communication can be considered as part of intercultural education, which enables international
students immersed in the host culture of Asian countries to become more motivated to communicate and interact with
native speakers and those who come from different countries by adopting a shared language and hold positive
attitudes toward cultural diversity during immersion in the host culture.

Based on the perspective of psycholinguistics, the results of the study show that international students may not
comprehend the real meanings behind or beyond the target language and the target culture without the prior
knowledge of the target language and culture during immersion in the host culture. It can also be argued that it is
necessary for international students exposed to the host culture of Asian countries to receive the learning of the target
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language and the target culture. Especially when ELF may emerge among non-native speakers for intercultural
communication, international students who are exposed to the host culture of Asian countries can be affected in the
acquisition of ELF. It is further argued that regardless of which language international students adopt, those who are
exposed to the host culture of Asian countries are definitely affected by such immersion in their foreign language
acquisition for promoting the efficiency of intercultural communication and developing the competence of responding
to the world affairs in the global society of the 21st century.

6. Conclusions

As the process of immersion in the host culture is not a static but rather an active process, international students
exposed to the host culture of Asian countries may go through the stage of struggling with learning new knowledge
and skills of linguistic and cultural differences for the adaptation to the new environment. Especially when
international students are immersed in the host culture of Asian countries where the English language is adopted by
non-native speakers, they may face the challenges that they have never had. Under the circumstances, it is firstly
concluded that international students exposed to the host culture of Asian countries can be affected by such immersion
in experiencing culture shock, which arises from linguistic and cultural barriers. When the results of the study show
that international students’ attitudes toward native speakers and the target culture and their L2 motivation are linked
to one another, it is secondly concluded that the interrelationship between these two psychological factors may play a
role in reflecting the effects of immersion in the host culture on international students in Asian countries. Especially
when L2 motivation may involve the acquisition of the target language and ELF, it is also concluded that international
students who are more motivated to acquire different kinds of language may hold more positive attitudes toward
native speakers and the target culture due to the need for understanding more about native speakers and the target
culture. Since intercultural communication can be seen as the catalyst for the effects of immersion in the host culture
on international students in Asian countries, it is maintained that regardless of which language international students
adopt for intercultural communication, they definitely experience some effects and benefit from such communication
in developing new reasoning and thinking modes such as cultural awareness and cultural identity. it is further
concluded that the training of intercultural communication can be integrated into the English curriculum of
international students as part of intercultural education which enables them to develop worldviews and the
competence of responding to world affairs in the global society of the 21st century during immersion in the host culture
of Asian countries.

Conflict of Interest: None declared.
Ethical Approval: Not applicable.

Funding: None.

References

Alred, G., & Byram, M. (2002). Becoming an intercultural mediator: A longitudinal study of residence abroad. Journal
of Multilingual and Multicultural Development, 23(5), 339-352

Anderson, R. (22019). L2 identity and motivational considerations in a global context, Journal of Intercultural
Management Vol.11, Nuo. 2, pp. 135-162, DOI 10.2478/joim-2019-0012

Assassi, T. & Rouaghe, F, (2024). Contemporary trends in ESP research within MENA region: A scoping review.
Language Research Quarterly, 42, 259-277. https://doi.org/10.32038/1trq.2024.42.15

Baer, ]. & Martel, M. (2023). Fall 2023 Snapshot on International Student Enrollment. Institute of International
Education. https://www.iie.org/research=and=insights/Publlications.

Baker, W. (2020) English as a lingua franca and transcultural communication rethinking competences and pedagogy
for ELT. In C. Hall & W.Rachel (Eds.), Ontologies of English: Conceptualising the Language for Learning, Teaching, and
Assessment (pp. 253-272). Cambridge: Cambridge University Press. https://doi.org/10.1017/9781108685153.013

Baker, W. (2024). Intercultural communication. ELT Journal, 78, (2), https://doi.org/10.1093/elt/ccad040

399 Yau Tsai


https://doi.org/10.32038/ltrq.2024.42.15
https://www.iie.org/research=and=insights/Publlications
https://doi.org/10.1017/9781108685153.013
https://doi.org/10.1093/elt/ccad040

International Journal of Humanities and Social Science DOI: https://doi.org/10.30845/ijhss.v15p38

Yau Tsai

Berg, M. V., Paige, R. M,, & Lou, K. H. (2023). Student learning abroad: What our students are learning, what they’re not,
and what we can do about it. London: Taylor & Francis.

Bruthiaux, P. (2002). Predicting challenges to English as a global language planning, Language Problems & Language
Planning, Vol. 26, No. 2, pp. 29-157.

Byram, M. (2021). Teaching and Assessing Intercultural Communicative Competence. Revisted. Clevedon: Multilingual
Matters.

Chambers, J. K. (1996). Sociolinguistic Theory. Oxford: Blackwell.

Conti, L. (2025). Intercultural Education: Recalibrating Meanings, Objectives, and Practices, Intercultural Education,
DOI: 10.1080/14675986.2025.2484514.

Corbett, . (2022). Intercultural approach to English Language Teaching. Bristol: Multilingual Matters.
https://doi.org/10.21832,/9781788928625

Dasli, M. (2011). Reviving the 'moments': from cultural awareness and cross-cultural mediation to critical
intercultural language pedagogy. Pedagogy, Culture & Society, 9(1), 21-39.10.1080/14681366.2011.527118

Decoo, W. (1996). The induction-deduction opposition: Ambiguities and complexities of the didactic reality.
International Review of Applied Linguistics in Language Teaching, 34, 95-118.

Dervin, F. (2024). From Centre to Culture Shock. In: Inter-culturologies: Moving Forward with Interculturality in
Research and Education. Encounters between East and West. Springer, Singapore. https://doi.org/10.1007/978-981-
97-3128-2-4

Dooly, M. & Rubinstein, C.V. (2018) Bridging across languages and cultures in everyday lives: an expanding role for
critical intercultural communication, Language and Intercultural Communication, 18(1), 1-8, DOI:
10.1080/14708477.2017.1400508

Doérnyei, Z. (1998). Motivation in Second and Foreign Language Learning. Language Teaching, 31, 117-135.

Dornyei, Z. (2022). The Psychology of the Language Learner: Individual Differences in Second Language Acquisition.
Oxford: University of Oxford.

Foley, J. & Thompson, L. (2003). Language Learning: A Lifelong Process. London: Arnold.
Furnham, A. (2012). Culture shock. Journal of Psychology and Education, 7(1), pp. 9-22.

Furnham, A. (2025). The New Psychology: The 50 Newest Concepts That Are Shaping We Live and Work. London:
Bloomsbury Publishing. https://doi.org/10.5040/9781399415606

Garman, M. (1996). Psycholinguistics. Melbourne, Australia: Cambridge University Press.
Garrett, P. Coupland, N. & William, A. (2003). Investigating Language Attitudes. Cardiff: University of Wales.

Gathercole, S. C,, Frankish, C., Pickering, S. & Peaker, S. (1999). Phonotatic influence on short-term Memory”. Journal
of Experimental Psychology, 25, p4-95.

Gollin, J. (1998). Deductive v.s. inductive language learning. English Teaching Journal, 52, 88-89.

Gulhavo, M., Rustamovna, A. (2024). Challenges of teaching English as a global language. American “Journal of
Advanced Scientific Research, 1(2), May, pp. 79-82.

Hall, C. (2013). Cognitive contribution to pluralistic views of English and other languages. Applied Linguistics, 34, (2),
211-231. https://doi.org/10.1093 /applin/ams042

Houghton, S. (2013). Savoir se transformer: Knowing how to. In Y. Tsai & S. Houghton (Eds.), B Being Intercultural:
Inside and Outside the Classroom. (pp. 194-228). Newcastle upon Tyne: Cambridge Scholars Publishing.

Jenkins, ], (2006). Points of view and blind spots: ELF and SLA. International Journal of Applied Linguistics 16, (2),
137-162.

Kim, Y. Y. (2023). Being Intercultural: An integrative theory of communication and cross-cultural adaptation. London:
Sage.

400


https://doi.org/10.21832/9781788928625
https://doi.org/10.1007/978-981-97-3128-2-4
https://doi.org/10.1007/978-981-97-3128-2-4
https://doi.org/10.1093/applin/ams042

International Journal of Humanities and Social Science DOI: https://doi.org/10.30845/ijhss.v15p38

Kramsch, C. (1997). Culture and self in language learning. Conference Proceeding on Teaching Towards in Intercultural
Competence. 7-13.

Kremmer, M., & Pinto, S. (2025). Exploring the interconnectedness between English-Medium Instruction and
Intercultural Competence: A systematic analysis. International Journal of Instruction, 18(1), 98-214.
https://doi.org/10.29333/iji.2025.18111a

Lamb, M. (2004). Integrative motivation in globalisation world. System, 32(1), 3-19.

Littlewood, W. (1992). Foreign and Second Language Learning (9th ed.). Cambridge: Cambridge University Press.
MacNamara, J. (1993). Bilingualism in the modern world. Journal of Social Issues, 23, 1-7.

Marshall, J. (2024). Introduction to Comparative and International Education. Washington, D.C.: Sage.

Matsumoto, Y. (2011). Successful ELF communication and implications for ELT: Sequential analysis of ELF
pronunciation negotiation strategies. Modern Language Journal, 96, 997-114, https://doi.org/10.1111/j.1540-
4781.2011.01172.x

MOE. (2025). 2024-2025 Education in Taiwan. Taipei: Ministry of Education.

Mustafa, Y. (2023). A review of culture shock: Attitudes, Effects and the experience of international students. Journal
of Intercultural Communication, 21(3), 4-25. https://doi.org/10.36923/jicc.v21i3.18-43.

Oppenheim, A. N. (2020). Questionnaire Design, Interviewing and Attitudes Measurement (New ed.). New York:
Continuum.

Paige, R. M. (2022). On the nature of the intercultural experience and intercultural education. In R. M. Paige. (ed.)
Education for the Intercultural Experience. (pp. 1-20). Yarmouth, USA: Intercultural Press.

Roshid, M. M., Webb, S., & Chowdhury, R. (2022). English as a business lingua franca: A discursive analysis of business
e-mails. International Journal of Business Communication, 59, 83-103. https://doi.org/10/1177
/2329488418808040

Saville-Troike, M., & Barto, K. (2022). Introducing second language acquisition. Cambridge University Press.
Scollon, R. & Scollon, S. W. (1995).Intercultural Communication. Oxford: Blackwell.

Scovel, T. (2010). Psycholinguistics. In Carter, R. & Nunan, D. (ed.) The Cambridge Guide to Teaching English to
Speakers of Other Languages. (pp. 80-86), Cambridge: Cambridge University Press.
OI: https://doi.org/10.1017/CB09780511667206.012

Seelye, H. N. (1997). Cultural goals for achieving intercultural communicative competence In Fantini, A. E. (ed.) New
Ways in Teaching Culture. Alexandria: Teachers of English to Speakers of Other Languages.

Siberstein, S. (2001). Sociolinguistics. In R, Catur & Nunan, D. (Eds.) The Cambridge Guide to Teaching English to
Speakers of Other Languages. Cambridge: Cambridge University Press.

Vigneron, F. (2001). Study of landscapes as an approach to openness to others. In Byram, M., Nichols, A. & Steven,
D.(eds.) Developing Intercultural Competence. in Practice (pp. 260-276). Clevedon: Multilingual Matters.

Wuy, X (2022). Motivation in second language acquisition: A bibliometric analysis between 2000 and 2021. Frontier in
Psychology, 8, Doi: 10.3389/fpsyg.2022.1032316

Wahyuningsih, M. B. (2020). Challenges of Foreign Students’ Cultural Adjustment to Indonesian Culture and Impacts
on Their Academic Achievements. KnE Social Sciences, 158-170. DOI 10.18502 /kss.v4i4.6479

Author Biography

Yau Tsai holds a doctorate in education from Durham University in the United Kingdom. She is an associate professor
in the Department of Foreign Languages at Fooyin University in southern Taiwan. She is also certified as a fellow by
the Higher Education Academy in the United Kingdom. Her recent research interest includes intercultural studies,
intercultural communication, second/foreign language acquisition and English-medium instruction.

401 Yau Tsai


https://doi.org/10.1111/j.1540-4781.2011.01172.x
https://doi.org/10.1111/j.1540-4781.2011.01172.x
https://doi.org/10.36923/jicc.v21i3.18
https://doi.org/10.1017/CBO9780511667206.012

International Journal of Humanities and Social Science DOI: https://doi.org/10.30845/ijhss.v15p38

Disclaimer/Publisher’s Note: The views, opinions, and data presented in all publications are exclusively those of
the individual author(s) and contributor(s) and do not necessarily reflect the position of BRPI or its editorial team.
BRPI and the editorial team disclaim any liability for any harm to individuals or property arising from the use of any
ideas, methods, instructions, or products mentioned in the content.

Yau Tsai 402



